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ABSTEACT 

Many states have adopted miniaal ccopitency testing 
in "reading or writing^ aesuolng that gcals cf basic education are 
measurable and that testing for such goals is technologically 
feasible. It is not clear that such testing ccses at a tiae in 
his,tory when the guality of education is desonstraily leuer than at 
other tiaes in American education* The compeleECj testis ^heoselves 
may ©r Bay net reflect the atillty to use skills in the leal world* 
The eVa.luation of writing tests especially is cfen to question when 
that testinq does not require writing and when Ihe lesults^ even when 
writing is required^ are quite mixed. Where there is evidence that 
the quality of writing has declined* there is Indication that tasic 
skills have not declined but that coiplei skilli need attentiDn. A 
group called together by the College of Iducaticn at the Diiversity 
of Illinois in 1977 produced guidelinee which suggest what skills 
should he considered siniEUs; the% also suggest ways cf testing for 
such skills* The cost of producing and scoring tests which fgllcif 
these suggestions would be high but if students and teachers are 
, going to be evaluated^ it should be done in tern^ of a ccnprehensive 
eKperience with language and not a foci:s cc a Barrow band of skills* 
<TJ) ~ ' , ' 
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^TING IT POIN TS OP Vi EW OR OPI^lONl 

,The Issues From A National Perspectiva mi^Sl^o^:^^'^^^'^ 

Rexford Brown 

Tht mlninial competency movement appears to rest upon at least .nine propo- 

* f* - ■ = 

sttlonsi ■ ' 

1. That education is worse than it has ever been* 

2. That educators are not trying as hard as they can Co educate America -s 
children • .' .= 

3. '^ That education is like -an induatry and is susceptible to the same mt- 

ficiency programs as industry is* 

4. That eKperts and outsiders can solve the schools' problems. 

5. Th^t laws will make lazy teachers try harder. 

6* That America has a sophisticated, scientific educational technoldgy at 
its disposal. ' - 

7, That multiple choice tests will Idencify specific educational weaknesses.. 

8* That these weaHnesses will be remediable. ^ * 

9* That schools enist in a social vacuuni and do .not reflect the culture at 
large. 

There is ho evidence that our schools are any worse than they have ever 
been or that education Is serving ,^ts clients any worse than is any other 
American ins titiiclon* I know of no evidence that educators are, as a group, 
any less committed, any less , responsible^ than any other group of professionals, 
in this society. I think I could produc;e .evidence that "outsiders" cannot 
solve problems which insiders have found unsurmountable , and I think I can 
safely assert that minimal competency legislation will have no impact upon what 
slackers : or incompetents there n^y be in the teaching profession, 

^ I do not 'know why anyone has concluded that the educational . enterprise 
resembles a profit-making corporation and either needs or could benefit from 
management and efficiency programs ^which do not even work well in the business 

"PIP MISSION TO F^iPRODUCE THIS 
world. MATERIAL HAS BEEN GRANTED BY 

Rexford Brown 



TO THE EDUCATIONAL RiSOURCES ^ 
INFORMATION CEf^TER (ERiC) AND ^ 

USERS OF THE gnic system;* 



' Whatever their early, rash promises might have" been, I think ithfe "sciemtlfic 
educational technolDgis ts are more humbl& than their aaive followers amd i^lll 
readily admit that our knowledge about the nature of learning is iiiodlest aadfiii^. 
We do not have and never have had a sophisticated or scientific aducati©mal 
technology at our disposal. 

There is overwhelming evidence that even the best of multiple ichoicisr, Cests 
assess very few skills knowledges and attitudes * and that their diagnos.tle 
utility is very low. To the ^extent that such tests identify general -areasv for 
remediation, I know of no evidence chat they facilitate remediation or m 
any ^ay make suddenly possible, learning outcomes that have been impps'sible to 
achieve for fifty years* """^^ ' * 

Finallyj 1 cannot fathom "the asBtimptlon that the schools are so Isolated 
from the culture at large that they do no.t .jnirror both its str^.ngths and its 
follies. The Dow-=- Jones "score" has lately been going down faster than any test 
score ever could; absenteeism at work, blue^ and white'^collar crime anid 
industrial violence dwarf whatever problems the schools may manifest* The 
Institution of politics has not exactly covered itself with glory latelyi either* 
A look around suffices to establish that a high school diploma isNnot the 
Only thing that '-doesn't mean what it used to," i 

According to supporters of minimal competency programSs if every si:udent Is 
sent into the world with a certificate that says he or she is at least a border-- 
line Incompetent, society will somehow feel better about the schools and back 
off • , * 

t 

("I'd like a job." 
"Are you a borderline incompetent?" 
"At least!" 

"You're hired,") ^ ' ' 



kppBV^nxly^' Cha schools kav©'"a quality aomtfol funccidii arid cmaot riiauu.fa^iture 
parts lor th.a so^cial ^chtae that fall to m.eet certain specifications. Sommm 
y^mtB ^to able to say to society ''HeT© are' mm riTOts and gu^^raatee tlist 
they a r© all af at l^A^t hotdmllna acren,gtl1* f^"^'^ 

Many S^iip^porteTS off mintaal yoiripfatency also believe students i^fio d€ nm 

m^mt mlrxtmal scanted'S will not ^^SaRVITOJ- ^ In o^hfer words, fallate oil a minimal 
eoBipatettcy exaM.natf.oii is tantMduO^.-t^ a sentence of death* Haw thorn few 
styd^ats'whG flunk s;uch tmm mmage to b& aliva at all must. pogaLa ch^ survival 
skills cast makers, theoretically, they ata supposed to drop dead ±n fcKelr seats 
as- soots as thay. miss the ilitmrnth itam. Instead: they not only make It oiit of 
the classroom but hav^; Itfe ©Mugh left to htra a la^-er and sue halX. ^dt of the 
schioolt (Don-t telL ^ia^ they can*t survive .) 

A thlffd group of auppori^ assert siore ciodescly that the schools only want 
^to tedw %ou^thBf are doing J' This betrays a cettaJn ^mmt of Insectarity . It 
ii pTotebiy the cai& lo education, as in aen, that if you have to ask th& qnmuUo 
f0u have already answ^rodl It* 

Furthemor©, ^ school asseasing its auc^.^ess tltrdugh mlnlrDal cowpetan'cy 
examinatton like a doctor assessing his success only by checking to sea ho^^ 
many o£ his patients he hasn'^t killed. 

Navertheiesa, much is going on, fuU sceam ahead. With this paper I would 
like to give you m overview Qt minimal MJiIpeCert^y activity across th4 nation. 
Having done so, and having discussed Ma types of testing and tbeir Implication^, 
I want to eKainlfia the evidence upon which the call for minitDal competency in 
reading and vsrlting rests . Finally^ I want .to concentrate upon wtlting and pto- 
pose mlniniaL specif icationis for any tests o£ competence in wrttcfen expression • 

Aboufi: 42 states hsve^ either enacted mlnlTnal competency legislation or have 
studied it or are ab^i^t, to study it* AH of these programs involve reading, 
about two-thirds involve smm ^epect of wrlcingt Several Involve sometMng 



* 

called Basic Llteracy^^ sevaral involve spelling, and a fm^ Involve speaking 
and llstenirig skiil^. These ptograms are varied in purposed T^^elve states that 
I know of have enacced minimal competericy programs as conditions of high sGhool 
graduation; siHteen ocher progranis ~ not tied to graduation are active today, 
either by legislatlw mandate, state department of education rulings, or s tat.© 
board of educator msolutions* 'Some minimal competency programa are tied to 
ramedlal programs, soma are not; a few parnilt early exit from schodl. Many are 
loosely tied to grade promotion, but the test is usually only one of several * 
factors that flgwe in promo tioa policy; some are tied to a superintendent's 
prerogative to direct funding to disadvantaged schools. 

The language enactlag minimal competency testing programs is usually vague 
and usually sensible — in a vague sort of way. It is diWicult for a reasonable 
person to object to such propostions as (for Instance) that "a fundamental goal 
of education in Virginia' is to enable each student to achieve certain basic 
skills^-* or that every shcool district in Washington "shall develop a program, 
identifyiiig student learning objective&." The laiiguage dealing with actual 
ass essment of basic litetacy ^ften somds like this^ "such learning objectives 
shall be measurable as to the actual student attainment Thus, the goals 

of basic education tend to become the tpeagurable goals* The language specifying 
actual assessment methods is unspeclfic and assumes the technology for develop- 
ment of tests is readlLy availablev - — 

The audiences far the results of these tests vary state-to-state and range 
from no one in particular to evaryonej regardless of interest in fte matter. 
Some tests are diagnostic and teacher-oriented^ some are pass-fall a^d board-of-- 
aducatian oriented* =. 

To the. iKtent one can generalize ,abo^ut these various programs , they can be 
very roughly divided into two categories, each of which suggests certain problems. 

' .5 ■ '■ 



^ Category 1 ccntains all progratna that define minimal compateiicy ±a cerms of 
survival skills or skills -necessary to function adequately as a citiEen, and so on. 
These programs rest upon shaky philosophical gTOundSs as no one can prove any 
specific educatiQnal leva! is more fel a ted to survival than any other ^ or that 
tduaatlon. itself is a necessary condition for a satisfactory Ufa. Endless and 
iffresolvabM debates about the ^ level of mathematics or^ reading or writing skills 
necessary Ie our electronic culture enliven the meeting of all people concernedl 
with thesa kinds of prograrns. Furthermore^ the survival programs tend to generate 
objectives that am expressed as narrow tasks ("The student will fill out a job 
application," for instance), and the sg narrow tasks tend to imply chat education 
eKists only to prepare people for the world of work. Standards are very low; 
ihould teachers begin teaching to the test, educational quality would suffer 
greatly. 

Category 2 programs would define minimal competency as the essence of a solids 
well-^rounded education. Objectives for these programs stress general abilities 
("the student will be able to compute in a variety of situations," and so on) and 
Imply that education exists to provide a variety of eKperiences and general skills. 
These programs are better than the others but run into trouble at two points. 
There is little agreement about what the "core" of a good basic education includes; 
and nb single test can embrace even the most modest of these cores* Given limited 
resources, which general skills do you test? ^ la which situations? With what 
iOphisticated instrumencs? With how detailed an analysis of results and with 
what rectedial resources to help the many students who will display weaknesses In 
various areas or will flunk the test? Few states have the resources to tackle 
these compleK questions and emerge with a fair test that can be taken in a 
reasonable period of time and intesrated with a responsive remedial programi to 
boot. 



' Brown, p, 5 

What Do We Know About Li ti racy Iti Amer ica? ' - ' 

One who wishes to make any respanslble gener^lt^atiotis ^bout the qUfiltt/ of 

literacy in America encounters a plethora of opinions but litcle la thm way of 

hard information. Who is to be believed? Studfents? fe^chats? Parents? The 

Mdia? Tha tesc mkers? 

The parents who complain about literacy catinot belteved with much 

confidence 5 because they do not appear M do ffluch tending or writing theflisalveSj 

if ^hey can help it; and they came to the issue rather C^tdilyt Their "back to 
basics" cry usually urges us back to grammar , middlfi class usages phonics and a 

number "ch^ curricular dinosaurs with no proven teJatioti to literacy. 

With the test makers, you may sayj we drav closet to ao^'ealled objective 
evidence of declines In siting and reading achleveflient j but you will be diB^ 
appointed. Few testers have tested actual wfltirig n^ti^tiftlly on aauiples th^t 
are not self=-selecting andj of those , few have been &t it long enough to tntn 
up definitive trends. ^What do really know from chfe ceatet^g? l^e know that 
to varying degrees, "verbal" or "English" of '*languag%" m^otmu (whacever thos^ 
are) have declined since the raid 196Q*s on the SAT, ACT, ^iSAt, ITBS^ CTBS and 
ITED testa taken by large numbera of students elthejf nattonslly or at the atate " 
level* These are multiple choice tests which center around us^gSj punctuation, 
vocabulary, spelling and organlEation items, l*e*s those a^pacts of writing . 
lODst readily tested In machlne^scorable ways and mo^t oftan stressed In the 
traditional English currieuluitt. Various othet cestui 5Uth as the fSAT or tht 
ITED test for axpression show little or no ohange* 

National Assessment results In two general teadtng 4ssssitnent and two 
"functional literacy" assessnients carried out foe Right to Read, do not show 
declines in reading. In fact, they suggest a slight in^t^mm Inrthe proportion 
of literate Americans, ^Results in a number of nationally used reading tests #re 
so mixed that one cannot make responsible genaraliaatioris , 



The most we can say about the verbal test Sc^ore 4ecUtie% i% ch^C lAiiguagfe 
use is changing (which is noc sufp tiding) a^^/^y from a rt^fiia^rd tmpXtcit iti av4sn- 
ing multiple choice tests* We kfioW that ^n^oll^eat W BtiEll^h toatse^ h^s 
sirtously declinedover the last fev'yeWSi m spetuJ-sW th#t wttitiSj 
language use and English enrDllment W #U b% chaflging Ufldfet' lixflijaiic^ of ^ 
sbme other, more important cultursl faQCot* Whether Cli% tfhW$%s hav© really 
broulht about a drastic drop in ch% ^VJ^llty of wttt±ti| ok rt^i^gf ic ts hard to 
say. In 1957, the California As^o^i^tioti oi Te^chfitf^ s^f BtxgXish estrtliih^d a 
^cale 'for evaluation of high schdol etudetit essays usi^g a t^py%i#tit#tive sample 
of papers from throughout that state. Whw the qMlicy s^^lp a^t^blishedi 
they asked a panel of experts to specul#t% #bout ths <^fitiiig futUf%a tho^© t^ho 
wrote the best and the average pap^t&^ ts what tli© p^ti^l mM in 19S7 i 

First, although some of th# **te^t wtittng of Bhai^t0 tA 
California high schools is of good quality , mmt 0i H i0 4fiftnit%iy 
mediocre in cerms of the criteria established by Sub^oWitt^e. 
Second, "average" writing, taken a ^holei tic^C t^p^^setit 

satisfactory achievmenet for santOfs in high sch^^l CdW^^t^i^^f 
* when ^^satisfactory" is thought o£ in relation CQ pr^b#ble ^ue^a^s 
in college writing courses* 

More .specif icallyp the panel sM4 that one-gotirth of the b^^t ^^Iteirs mi two 
thirds of the average wriL^rs wuld ptobably h^vfe to t^k^ y%m^dt^l w^*ltilig £ourg©s 
in collage. These percentages SDund very ilke tho^e heW0 tPd^y* 

There is one other major soutc# of tftsttng %videflce ^bCswc w^fitiflg* the 
National Aiasassment of Educational ft^it^^0 findtngs in Wo Mtioml Wixtng 
assessments* Based not upon vocabulaty, spelling, usag% Ce^C^^ ot tb% llkfij 



^California Association of Teache^^s of Bftgllsh, h^^^^JSt3^^^M35.3S^Mk 
School Student Essays » Urbana, Illinots, I960. 



* NAJP wrltltig resuitsrest upon analysis of actual siting by 9-, 13- IT^yfe^Tf^ 
'cjlds throughouc the country* 'The writing is done under Assessmrat Miiditie?n% 
somewhat freer and less threatening than standardized testing cotidittofiii but 
constrained nevertheless — so it is of limited length and of a pafctQaJ^J^ 

^~ ciatura. However, It is real writing, in response to a wide variety 

that range through persuasive, eKplanatory, descriptive and e^pressiy^ TOd^s^ 
aad a variety of rhetorical registers. This comprehensiveness is ac Cb^ 
strength of the Assessment data base and its wealmess. The weatoess lie% in 
the difficulty of comparing some of the results to others in a way th^C %-QtLl4 
parmit even mediuffl level generalisation. To illustrate, let m.\ cite Mom HaEP 
statistics' 

Fifty-four percent of America's 9-year-olds write tfompetetit th^^k y^^Vj 
notes of a certain kind, 56 percent write competent eKpreaslve ^a^^ys of & 
certain kind and 90 percent write acceptable get well cards; hov^^et onXy 
11 percent seem able to organize a report competently ? only 10 p^^cm^ 
appear able to elaborate upon an imaginary role with consistent ppit^t d( 
vieWj 14 perGent respond to music with a minimally integrated pi€^^ of 
writing j and 14 percept appear able to order a kite through th© mik ift ^ 

I 

way that might insure receiving it* " 

Results for 13-year-olds are equally miKed and must be equaity quslfft^d^ 
Seventy'-five percent appear able to write a certain kind of letter ^ort^CttAg 
a misunderstandlngi 61 percent appear able to write an acceptable l^t^^r 
an organlgatlbn and 34 percent can respond to music with a sofflewh^t irit^^ 
grated eKpresstve piece of writing. On other expressive» ptrsytsiv^ #hd 
descriptive writing casks, the proportion of competent papers waa about 

in three* 

J* * 

Seventeen-^y ear-olds write somewhat better than 13-year-olds, b^C the 
unevenness of, results — ranging from 5 percent who appear able ^it^ m 

■ 8 
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good job appliaatlon letter to 54 percent who are able to role-*play " 
imaginatively defy compression. The most we can say about all these 
figures is that the more spphisticated the wr Icing assigrtmerit , the fewer 
the studencaVho can do it well. 

One wants to add these various things together and come up with a mgict 
global Writing figure, but it is impossible. The criteria- for competance in 
each task vary with the' nature of the task* 4 bright graduate student could 
probably find a way to put the hundreds of thousands of NAEP. essays onto a single 
sctfle but it has^not been done yet^ until it ±b, we have only atomlged statements 
about particular aspects of writing to offer* They are sug|^:^stlve , of course. 
And as someona who has absorbed them and read, in addition^ thousands of essays 
frost national samples, I'm willing to hazard '*about 50-55 percent" as the propor- 
tion of 17-year-olds in America who write "competently*" But if you challenge 
me with my own data and urge a figure much closer to 30 percent, there is little 
I can do to controvert you with concrete evidence* I would probably agree with 
you if you wanted "competent" to embrace such things as "interesting/- "lively" 
or *'liitfelligent, "besides, 

Fortunatelyi there is another kind of NAEP information about writing achieve-- 
aient that, although modest in its scope, is more suggestive. In 1975 ve miKed 
assays written by students in 1969 with those written on the same topic In 
1973-74 and we had ^,he lot of the scored holistically by experienced English 
teachers. The scorers had no way of knowing in which year a particular paper 
was written, so they applied the same quality criteria to all of them* When they 
were done, we found that they perceived, in their holistic judgments, a difference 
In the quality of the writing in the two diffarent years. Specifically, at ages 17 
and 13> the more recently written descriptive essays were, as a group. Inferior 
Co those written In 1969. The mean holistic score for the recent papers was a 
fifth of a point lower at age 17 and a third of a point at age 13 -^^ statistically 
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significant shifts ovtr a very^ short period of cime. Nine^year-olds , however, 
Vfiir% wrtting some^hac better. ■ . ■ 

^ Since holistic seorera do not express specific reasons for chair judgments, 

watit back to the papers to analyze differences in quality from another point 
ftf view. had each'papar coded with respect to such factors as number of words, 
^enWnces, paragraphs, and so on; number of compound sentences, compleft sentenceSs 
^un^OiiSi ftagments, and son on; and types of errors, 'such as spellings phonetic mis 
apeliing, word choice^ and so on/ We keypuncheH the papers and computer .analyzed 
kt^m*^ We found that at age 17 the mdje ^e^nt papers contained , as a group , mare 
tUn^OTi ^entencess mori awkwardness, and morp incoherent paTagraphs than the 1969 
Mp^r^* At age 13 the essays were ^shorter/ the vocabulary was simpler, the amount^ 

%mheddlng was on the decrease and wordiness within the sentence was on the 
ttictMse, especlalLy aniong males. These factors were undoubtedlv among the most 
tfifiaetitial in leading the holistic scorers to prefer^ unconsciously, the 1969 

It appears, froni this information and from the statements of student and 
t^aQhets theinselves around the country^ that there may be a problem with coherence, 
^ith cha readability of the things people are writing. There is not ^ as far as 
I can tall^ a problem with us^ge that is, whether people should or should not 
S^y^ialn't, v^liether thay Should say lay instead of lie, who instead of whom, and 
$0 on, Thft writing problem does not seem to involve a massive flaunting of the 
c<7Eiventlotis of standard written Englishi nor^oes it involve spelling much, either* 
f^tiy p^opl^ cannot sp^H particularly well these days when you give them words to 

ipslll but yhm they write, they tend not to use words they can't spell (for 

1 

o'byiom reasons) so the percentage of misspelled words in their essays is hot 
v^kygtciat* the problem does not seem to involve punctuation, either. The vast 
P\^J^^ity of wricers ■ use perfectly the few punctuation marks they employe the 
Cvm^^ Chi period and the question mark. They have no trouble with the dash, the 
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semi-colon or the cfalon' because they do nto use thenii and my guess is that if they 

* ■ ■ 

did. We could reasonably expect more incoharence because they would be trying 
mrom difficult constructions. Granted, a paper punctuated only by mlspellingSs 
barbarisms atid grammatical errors could be a difficult peper to read and could well 
be incoherent. But these things are not necassarily causes of incoherence, thay 
are not problem areas as far as our essay analysis could tells and they happen 
to be the aspects of writing most often and thoroughly taught in our schools. The 
problem includes, but goes beyond, aspects of writing chat can be addressed by a 
traditional granmiar and usaga oriented approach to instruction. ' / 

Let me sum up what I think is known concretaly abDUt the writing situations 
there is very little accurate, unbiased, concrete Information about writing achieve- 
ment (per se) in America, Wiat little there is suggescs that language use is 
changing; that 'there'^ is a decline In whatever skills -Verbal" tests assess; that 
skill in actual writing varies widely with the nature and sophistication of the 
writing task; and .that skill in writing descriptive essays is less widely dis-- 
trlbuted than it used to be among 17- and 13-year^alds, The evidence ot a test 
score decline, the feeling of a decline in- the writing skill of incoming freshmen 
at many universities, and the indications of declines from NiffiP — all taken 
together contribute strongly to an impression that writing is an endangered 
art in America* My personal feeling is that the evidence, eKamlned closely^ is 
skimpy* ' As for readings we see the low-level reading skills well in hand, but 
problems with high-inference mterlal. NAEF data suggest that complex skills 
need atcentlon, not basic skills. 

In response to growing concern about ndnioium competency standards of in- 
struction and testing, the College of Educacion at che University of Illinois 
called a group of people tosecher last year to discuss the prdblem and recommend 
specifications for a minimal coilipetency test In wrlclng. As one of the parttclpants 
In that discussion, 1 would like to shars our rteotntnendations with, you. 
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It is'possibU io'BstabUsh a pmliminary QpecCfiaation of cQmpBtenae in . 
EngliGh with an emphasis on wHtingl^ This smphasis was deaided upon by ^e Conf 
mmna&j in part ^beamse other groups have been dealing with reading and in part 
beaauBe^writing has generally hemn underen^haeized as a result of measi^emmt 
probiems cmd a laak of research. The m&trbers of the group b&lieve ithzt these 
problems must be deatt with, 

' Beginning with its initial as&ymptionB^ ^out competenae, the 'group 
betieves that it is reasonable to es^eat sahoots tp provide Btudents with the 
mpability: \ ' \ ' ^ ' . 

' 1,^ To^ follow a Set of written instruations whiah requim stidenti\^to 
wnte (e.g,^ to fill in a form); ^ ■ ^ \ 

2* To produce written aammniaation that can infozm a reader; 
3. To promae written aamuniQatian. that might persuade a reasor^le , 
person; • - ^ , . ^ ^ 

-^^4, To produae written aofmuniaatian that adheres to the adnventians 
of spelling^ pumtuation^ and usage; ' 

' s. To demomtrate the ability ±o discern, if not to prod^e, some 

of the imj or persuasive uses of ^language (e,g,^^ innuendo^ flattery^ 
' sajpaasm) , ' ^ , . , - 

Having esto^liBhed these as dgfinitions of reasor^U e^eotation, one nust 
set forth aertain other parmeters of aornpetenaero , ^ 

1, Competenae in wHtina sHoM be^ demomtratS through aatual writing 
performnae . Although there is some res ear oh to suggest that muttiple^choiae 
tests ofediting skill are valid indLams of writing ability^ suoh researah is 
mh^ed by problems of reli^ility. Until the vatidity of such^^testB is 

yirmly eBtabiished, the aase is not rmde^ and it my very well be that a 
student who can perform adeqyately on a miltiple-ahoiae test aa?mot produae 
an aaaeptablB pieae of writing. Although writing sartples are not^inesopmnsive^ 
it may prove fa^ more oostly to assert wm^ting^ aompetenae - or dmny it - with 
invlaid measures, \' , 

2, Competenae in writim should be demomtrated in a variety of aantemts. 
The sifiMtion^of writing vary:' At^ times one writes, under preaaure^ at times 

at ^lerlgthj^at times one wHtes to a restricted audier^e:, at times to a general - 
one; at times one wHtes about soaial matters^ at times c^out personal or 
profession^anes. The variety, of situations places a variety of demnds on 
0i& writer. Although one aannot assert that perforrmnce in alt of these con- 
texts must be viewed in order to assert an individual -s competeme^ one can 
question the^ limitation of assessment to a-'single aontemt - e.g.^ business 
writing under rigid ao?^traints ofMme^ To effect si^h a linrLtation would ; 
violate the prinaiple of rmge which the conference had set forth. 

3, The ^aonvenUons of wMting va ri^ from situation to situdtion so that 
Qompetenae in ^aaiering td^aomention s must be vi gwed as situatiorml . Such a_^ ' 
parameter speaks to problems, like the following^ The conventiom of a ^ 
business letter » placement of return address^ signature block, punatuation, 
<md style, to nme a fm - differ from business to bminess. , Competenae in 

^ad^eHng to conventiom should not depend on knowing a particular set of cbn« 
ventionB, but in following general ones or in follomng a specific set if , 
^ose conventions are presented-^as an &mmpU .to the writer. A me^ure of 
aompmteme should avoid the piaayime. 
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Test Rsaomn&ndations 

■ To follow this 8mt p^moiptes the Upbam Conf&mnm reaamimdB as 
pas&^le BpeaifiaaHonB fop a tms^^^^ 

i. A meaaur# off the exility to folloh) a set of wHtten dimatioriB for 
writing n ^ ^ 

A mmBi£p& of the ability to produae a wHitmi rieport (e^g.^ a set 
of dir&atiom or an order with data supplied thm BtudentJ to an 
imfmiUar avdimom (e.g,^ an order alerJ^) . ^ _ ' ^ 

3, A m&aBure of the ability 'to prdduae a written gmmralisation ■ 
BUgported by evidenae (with dxta provided the stwdent) to a famZiar 
but distant audienae (e.g.^ a group of teaahera or .toiMBpeople) , 

4, A meaBiwe of 'the ^ility to produae written peTsuasion to a 
fmrCliar aiM^ence (e.g,^ a sahoot prinaipalK . 

'5, A moBure of^ editing skills with pdrtimlar'errphasiB on senter^e 
aompieteneBBj^^agreement of tenses^ pronouns^ s^geat and objeat; 
punaU^ationj and aapitalization* 

6. A nmoBi^e of spelling based on the .oral presentation of wor^, . 

7. A measm^e of the exility to determine the purpose^ audienae^ and 
oonstraintB of a writing Bitmtion and' thm to determine the 
appropriate uses o^ language^ p^tiQularZy ironyl^ aonnotation^ and 
metaphor, ^ ' ■ 

Proponents of low-budgec minlMl compatency tests of siting wild be dia-- 
mayad at these specifications. However^ they would probably be equally dismayed 
by specifications for a goods solid education* We cannot be discouraged by this 
attitude* Our profeislonal and personal commitment XO literacy requires honesty 
about the complexity of language and the impprtance of programs that expose^ stu-^ 
dents to the fullest range of reading and writing experien«s.. We should insist 
that if we and our students are to he evaluated it should be in terms of our 
success in offering them that comprehnsive eKperience with language instead of a 
stultifying program that focuses only upon a narrow band of reading and writing 
skills, ; ^ * • 



